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The Impact of the Cluster Group

The school strongly supports and values membership of its cluster group. Developments
which have been introduced in school following attendance at cluster meetings in the
past 12 months have included: using Seth and Beth as mental health mascots, booking
additional support and training from the local autism team around communication and
attention autism, introducing the star recording sheet for behaviours, monitoring well-
being and looking at progress towards becoming an Emotionally Friendly School. The
Deans was the host of the most recent cluster meeting and led the meeting with input on
challenging LA decisions, meeting high need in mainstream settings and training/
getting the most from agencies. The SENDCo said that she really benefited from the
session and was motivated and encouraged by the positive feedback from colleagues.
She felt that other members staff had also benefited from being able to input to the
group and be part of the collaborative process.

Evidence

e Annual Evaluation and Planning Document

e School Self Evaluation and Improvement plan
e Contextual Data and ‘Heatmap’ analysis

e Learning Walk accompanied by SENDCo and DHT

Meetings with:

Pastoral Support Team

e Pupils - focused on pastoral support

e SENDCo - focused on adaptations and interventions

e Headteacher

e EYFS staff - focus on training and meeting increasing need
e TAs - with focus on training and support

e Leads for in-house SEND provision

e Attendance Officer
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Evaluation of Annual Progress towards the Flagship Project

Continue learning about the nurture approach and use the Digital Developmental
Profile to support identification of next steps for individual pupils.

Teaching staff have had further training from Nurture International and used the Digital
Profile to identify needs and next steps for pupils in their classes. Communication, social
interaction, and emotional resilience where the chosen foci, reflecting the pattern of
need across the school. The information gleaned from the digital profile has resulted in
better informed targeted intervention. Support staff have been given additional training
and extra resource has also been provided so that these needs can be met effectively. A
sensory room has been completed, and this works on a timetabled basis so that children
have a regular and predictable slot where needed. This has been a highly effective strand
of work and has had a big impact on pupils currently in school. The challenge is to
maintain this level of support and good practice going forward. The Deans uses a traffic
light behaviour system with in-built restorative approaches and opportunities for
increased self-regulation. For some pupils, it is recognised that this system does not
meet need. In these cases, the digital profile and regular intervention and support is
essential.

Appoint and train up a Learning Mentor to work with two complex SEMH children.

The pastoral team has been expanded with the addition of an early intervention worker.
Although initially employed to work with two specific pupils, it has been possible to
expand the remit of the postholder over the course of the past 12 months. The pastoral
team works closely together and takes a proactive approach, attempting to identify need
as early as possible in the youngest children and to provide effective intervention with
the aim of increasing self-regulation, self-awareness, confidence and self-esteem.
Excellent training and support have been given and a strong rationale for intervention
ensures that pupil independence increases as a result. There have been many great
examples of the high impact of interventions for several specific pupils in the last twelve
months.

Raise the profile of wellbeing and mental health amongst pupils.

Last year, pupil ambassadors for well-being, and equality, inclusion and diversity were
introduced. These groups have met regularly and carried out tasks throughout the year,
proving very popular and effective according to pupils. Each specific group of pupils has
created a presentation, showing the impact of their work, for school governors. In
discussion, pupils who have benefited from pastoral support mentioned the impact of
these groups, and in particular how they have made them feel safer in school.

A well-being club has been initiated which meets each morning offering a soft start to
the school day for those pupils who require it. Pupils who attend the group say that it
reduces anxiety and enables them to focus and start the day in a positive manner. The
group is highly valuable and is also used to support children and families across a range
of needs, including for those pupils with emotionally based non-school attendance
issues.
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The universal offer for mental health and well-being includes a pupil toolkit which is
created and developed by pupils themselves during their PHSCE lessons as they
progress through school. Pupils can choose to add strategies and ideas which they find

helpful to their toolkit, and this resource is carried with them and also shared with their
family.

Become a School of Sanctuary.
School of Sanctuary status has been achieved, and the pupil ambassadors benefit from

training from the Ethnic Minority, Traveller and Asylum Seeker advisors from the Local
Authority. It is planned to maintain this effort going forward.
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Agreed Actions for the Next Steps in the Flagship Project

Develop the provision to support the increasing number of pupils with complex
SEN, SEMH and sensory needs.

Identify sensory needs of pupils that can be met within their own learning
environments.

In addition to responding to the highest needs within school, this plan also aims to
identify and meet lower to moderate sensory needs within each class throughout the
school. This will begin with a sensory environment audit, which will have input from the
pupil well-being ambassadors. The pastoral team has been identified as being
responsible for identifying those students who would benefit most from additional
sensory equipment, and audits are planned regularly in order to evaluate the
effectiveness of the provision and also to ensure any unmet needs are identified.

UpsKill staff by providing training related to executive functioning, ADHD, autism,
EBSA and emotionally friendly schools.

The training plan for the year includes whole-staff sessions and training for individuals
and groups which will help to deliver successful outcomes. This includes whole staff
training for Executive Functioning and for ADHD and Autism. The Attendance Team
including office staff, will be trained in emotionally based school avoidance. Discussions
with the pastoral and attendance teams demonstrated that the training has been well
received by stuff and is proving useful in developing practice.

Ensure that any adaptations that need to be made for pupils are consistently in
place.

Monitoring will be carried out by the SENDCo, and she will be providing support and
advice as well as ensuring that the full planned provision is in place and is effective.
Pupil progress meetings between key members of staff will also facilitate this process.
Discussion with the SENDCo indicated that this process is well underway and already
established successfully.

Create an environment that is conducive to learning in communal areas such as
corridors so that interventions can be delivered uninterrupted.

The school is very rich in space, but much of this is communal, making it less than ideal
for working with groups and individual pupils. A great deal of thought has gone into
maximising the potential of this space through providing individual workstations and
group spaces that will provide the necessary privacy and protection from interruption
or distraction. The workstations can already be seen throughout the communal areas of
the school. They are well designed and maximise the available storage and teaching
tools such as white boards, sometimes in quite inventive and creative ways. Plans are in
place in each cohort for making the best use of these breakout spaces.
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Create a learning and sensory space for highly complex SEN children in Reception
and Year 1.

There has been an ever-increasing number of pupils entering the Deans’ Reception
classes with more complex needs. As a result, a significant number of pupils in Year 1
and Reception have an EHCP and some meet the threshold for specialist provision. The
aim is to create an environment in which these pupils can thrive and have the maximum
opportunity to make good progress against the targets set on their plans. The pupils
require an adapted environment with space to move around, reduced stimulus and
opportunities for sensory circuits. This requires identifying suitable accommodation
within the existing school building, maximising the suitability of the environment
further through making adaptations to the building, identifying and training suitable
adults to work with these children and working closely with local colleagues from
special schools and other the agencies to make provision the best it can be. A small
teaching group known as the Blossoms is already operating successfully. Many
adaptations have been necessary, and these are obviously made quickly so that the
provision is adaptable to the needs of the cohort. There is an incredibly strong bond
evident between the adults who work with these students and the students themselves.
Opportunities are maximised for the students to access as much of the mainstream
provision as they can. The challenge for the school is whether this provision can be
maintained if the number of complex needs continues to increase as it has done in
recent years.
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Overview

It was a great privilege and pleasure to once again visit The Deans and learn about the
work done to ensure that an inclusive environment is in place for this thriving and
growing community. As always, the welcome from staff and students was universally
warm, and the calm and friendly culture was demonstrated by everyone encountered,
from the moment I left my car to walk into the school building.

The Deans is in the final stages of joining a multi-academy trust, and this has been a
substantial piece of work in the past 12 months, particularly as the MAT that was
originally chosen was changed after consultations with the DfE. A Trust has been chosen
which includes a special school, and school leaders are confident that the resulting
partnership will be strong and beneficial for all parties. The partnership is a good match
in terms of gaps and strengths and a shared vision, the Headteacher told me. Other
leaders are confident that the move will help them continue their journey to make the
school as inclusive as possible.

Planning and strategic leadership are obviously strong, and the school has made good
progress against its own plans in the past twelve months. Decision making is driven by
the needs of pupils, meaning that the focus can change quite quickly. Some systems that
were being developed last year have been discontinued, for example, the carousel
structure for learning for those children with sensory needs in Reception and Year 1. It
is positive that the school recognises when plans are not working and adapts them
quickly. Similarly, in setting up the Blossoms cohort for pupils with complex needs, some
physical adaptations to the building have been tried and found unsuitable before the
best solution was found.

There have been lots of developments in the environment in order to develop inclusive
practice for different groups of pupils. In particular, breakout spaces within the
communal areas of school have been refurbished and some privacy has been provided
through the inventive use of furniture and screening. Storage for essential equipment for
the groups that use the space ensures that learning can be maximised, and the smart
idea to use the back surfaces of some items as whiteboard space has created some great
areas for group work.

Interventions are very well planned, effective and based on evidenced need.
Interventions for SEMH have been developed strongly in the past 12 months. The
pastoral team works cohesively with individuals and groups where needs have been
identified. Class teachers usually initiate referrals and are aided by the digital profiles
introduced last year. Children who have benefited from pastoral support and
intervention are able to articulate the support they have had and its impact incredibly
well. They feel that adults in school have their back and provides safety and security. “I
didn’t feel safe at home or at school until I found a trusted adult to talk things through
with,” one Year 6 pupil told me. “I start the day with some sensory circuits in the
Wellbeing club and this reduces my anxiety before I start my lessons. Someone checks in
with me regularly throughout the day” Another pupil told me that an incident with
another pupil had left them feeling anxious and worried about school. “[The sessions
have] helped me to understand my emotions and how to control them. I have learned
some coping strategies, and they have helped outside of school too.” Another pupil told
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me how the support of adults had helped her to have the confidence to share her needs
with peers and this has led to her feeling more confident and accepted. The team
understands the importance of attachment and ensures that some sessions, once
initiated have to be non-negotiable. Other parts of the timetable are rightly more flexible
and adaptable. The provision for mental health and wellbeing is strong at each stage of
the continuum of need. The possible benefits of spending a short time reviewing
provision as a whole staff group, so that each individual understands the continuum and
the importance of each stage, was discussed with leaders.

Teaching assistants in different age phases in the school consistently said that they have
been well trained. They are recognised as having expertise and are proud of the impact
that this has on the pupils they work with. Staff who teach in the EYFS report that they
have seen ever increasing complexity of need for several years. They have had to be
adaptable and open to new ideas. They have done this incredibly successfully and have
wholeheartedly taken on board training and support in an effort to make the provision
the very best it can be. Although they stressed that this has been a difficult journey, they
recognise the personal growth that they have achieved as a result and are very proud of
the impact that the adaptations they have made have had on children. We discussed for
example one particular child who was observed during the assessment last year at the
nurture group and could be seen on this occasion coping very successfully with his
talking partner in a Year 1 maths lesson. They feel that, not only have they changed, but
the children in school have become more accepting and empathetic as a result of the
greater diversity of need within the school population. They are also confident that the
academy conversion will allow the school to go from strength to strength and continue
on the journey on developing an ever more responsive provision.

A major development in the past 12 months has been the establishment of a special
provision for children in Reception and Year 1 with complex needs. Many adaptations
have been tried in order to create the right environment for this group of children, but
the accommodation currently being used is very well suited and well adapted to meet
their needs. There is a consistent team of staff working with the children, and it is clear
that there are strong bonds and a high degree of safety and trust within the
environment. These pupils are supported to be included as much as possible into the
mainstream cohort, most often with the additional support of familiar adults from the
provision. The Early Years Child Development Tool, has been effectively adapted as an
assessment and planning tool so that needs can be identified with precision, tracking of
progress can be highly accurate and celebratory, and planning is focused on the needs of
the individual pupil.

The School Attendance Officer works hard with the Deputy Headteacher in order to
ensure that the very small minority of pupils who have long term attendance problems
is well supported and the best possible attendance is encouraged. Overall absence levels
are in line with national and above locality averages. Many of the children who are
persistently absent are from families with additional needs. The Attendance Officer
works very hard to keep good lines of communication open with families and support
them as much as possible in order to maximise attendance for their children. The
importance of attendance is always stressed, but practical and emotional support is also
given where this is needed. The Well-being Club in the morning is a good example of the
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practical support school has initiated to help some children make the best start to the
day.

The Deans continues to be a flagship for inclusive practice, never resting on its laurels
and always looking for the next improvement. Leaders are very thorough in their
planning and evaluation and respond quickly when a need is recognised. There is a very
strong culture, supported by the whole staff team, which truly appreciates and values
each individual and wraps a caring arm around them.

The school continues to move from strength to strength in terms of its superb inclusive
practice and I am firmly of the opinion that the school fully meets the standard required
by the Inclusion Quality Mark to maintain its status as a Flagship School. I therefore
recommend that the school retains its Flagship Status and is reviewed again in 12
months. The next review will look closely at how the school has interacted with its
Inclusion Cluster and promoted continuing outreach. Evidence of cluster working will
underpin the capacity for the school to maintain its Flagship status.

Assessor: Mr Mike Bousfield

Findings confirmed by Inclusion Quality Mark (UK) Ltd:

Joe McCann MBA NPQH
Director of Inclusion Quality Mark (UK) Ltd



